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Background

● Korean-born, transracial, Jewish adoptee
● Washington DC-bred
● Layovers in St. Louis and Oakland 
● 2 term AmeriCorps corps member
● Current 3rd grade teacher and Diversity Coordinator 
● Anti-bias, anti-racist, and social justice educator 
● Teaching Tolerance Award for Excellence in 

Teaching 2018
● TED Talk: “How to teach kids to talk about taboo 

subjects” (January, 2019)
● Horror movie, rock climbing, and breakfast food 

enthusiast 

Ice Breaker

● Share your wisdom 
● Extend care
● Lean into discomfort 
● Own your learning
● Expect/accept non-closure 

Pedagogy

● DEI= Diversity, Equity, Inclusion 

• Neither a “either/or” option for schools, nor is it an “add on” to curriculum.

• DEI, anti-bias, and cultural responsiveness are lenses through which we teach.

• In order to educate learners holistically, schools must view their learners 
holistically, which includes their lives, families, cultures, experiences, AND 
systems of power and oppression under which our students live.



Educational Context

● 7th year charter school in 
LAUSD

● Elementary: TK-5th
○ Appx 600 students

● Appx 50% students who 
qualify for FRL

● Appx 50% students who 
identify at BIPOC

● Appx 20% of students 
have IEPs

● 10+ languages spoken

Breaking down “Social Justice”

Personal:
Working towards social justice means 
disrupting the system so we no longer 
have success predictors in schools based 
on race, ethnicity, income, language, 
ableness, gender, sexual orientation, 
religion, or zip code.

Students:
In a community, people using their 
voices, power, and privileges to make 
sure that everyone has equal rights, equal 
opportunities, equal access to resources, 
and is treated fairly.

Inclusion and Social Emotional Learning 

How are social justice and SEL connected?

Follow the ABC’s*:

A) Affirm Identity (who is visible?)

B) Build Community (shared responsibility)

C) Cultivate Leadership (empowerment)

What happens when you do not see yourself reflected in your own community?

*Tatum, Beverly Daniel. “Why Are All the Black Kids Sitting Together in the Cafeteria? And Other Conversations About Race. New York: 
Basic Books, 1997. P. 215-216.

Inclusion in educational environments 

● Who has power? 
● How is space created for people of all identities and roles? 
● Can you identify the dominant social culture? 

○ How are students and families “othered” if they do not fit into the 
dominant culture? 

● Is diversity surface level, or embedded in practice and pedagogy? 
○ “Imposter syndrome” 

● Does your school community reflect the diversity of the outside community?
● Does your staff and leadership reflect the identities of students and families? 
● Are certain voices and opinions valued above others?

The Why 

“Unpacking the Invisible Knapsack” by Peggy McIntosh

Whose culture and 
values are expected from 
students? 

Example:
How does the value, 
“Students will be 
respectful,” manifest 
itself in schools? 

If misaligned, how can 
this impact students’ 
sense of self?

DEI for ALL Learners 

What are the FOUNDATIONS of broad social justice topics?
○Punishment, consequences, fairness → Incarceration
○Citizenship, community, immigration → DACA
○Differences (internal and external) → Race
○Fairness, equality → Discrimination, racism
○Rights, laws → Government, equal protections
○Stereotypes → Bias, Prejudice
○Comparing and contrasting communities and resources → Equity, access to resources
○Real-world experience with money → Financial literacy
○Sharing → Inclusion
○Family structure → LGBTQ



What concepts must be understood first? 

Example: Teaching about DACA 

● What is an immigrant?
● What is a border? Why do borders 

exist?
● What is a citizen?
● How does someone become a citizen? 
● What is a refugee? 
● Why might someone leave their home 

and country? 

Foundational Skills and Language 

You cannot address and fix something if you cannot name it. 

Norming language and collecting background info Making space for your students

DEI in class

Cost of Living Math 
Project 

CCSS.MATH.CONTENT.4.OA.A.1
Interpret a multiplication equation as a 

comparison, e.g. interpret 35 = 5 x7 as a 
statement that 35 is 5 times as many as 
7 and 7 times as many as 5. Represent 

verbal statements of multiplicative 
comparisons as multiplication equations.

CCSS.MATH.CONTENT.4.OA.A.3
Solve multistep word problems posed 
with whole numbers and having whole 

number answers using the four 
operations, including problems in which 

remainders must be interpreted.

Financial Literacy Math 
Project 

CCSS.MATH.CONTENT.4.OA.A.3
Solve multistep word problems posed 
with whole numbers and having whole 

number answers using the four 
operations, including problems in 

which remainders must be 
interpreted.



ELA Integration

Student introductory poem

9-10.L.KL.3 Apply knowledge of 
language to understand how language 
functions in different contexts, to make 
effective choices for meaning or style, 
and to comprehend more fully when 

reading or listening. 

Comparing Primary and 
Secondary Sources for a 

Holocaust/Allyship & Advocacy 
Unit

5.RL.KID.3 Compare and contrast two or 
more characters, settings, or events in a 

story or drama, drawing on specific 
details in a text. 

5.RI.CS.6 Analyze the similarities and 
differences in points of view of multiple 

accounts of the same event or topic. 

Thinking Routines
“Visible Thinking” Jigsaw using MLK’s “Letter 

from Birmingham Jail”

CCSS.ELA-LITERACY.RL.4.1

Refer to details and examples in a text when explaining what the text says 
explicitly and when drawing inferences from the text.

CCSS.ELA-LITERACY.RI.4.2

Determine the main idea of a text and explain how it is supported by key 
details; summarize the text.

CCSS.ELA-LITERACY.RI.4.3

Explain events, procedures, ideas, or concepts in a historical, scientific, or 
technical text, including what happened and why, based on specific 

information in the text.

CCSS.ELA-LITERACY.RI.4.4

Determine the meaning of general academic and domain-specific words or 
phrases in a text relevant to a grade 4 topic or subject area.

Drawing connections 
from history 

Family Participation (transparency is key!) 
 

Measurable Data 



Data Collection 

● BOY and EOY surveys 
● Student culture surveys
● Staff surveys
● SEL rubrics 

Tackling Privilege Objectives

● Destigmatize a highly divisive topic
● Empower students to SPEND their privilege to promote 

equity for all, rather than invoke feelings of guilt 

Scope and Sequence 
Part I: Definitions 
and norming

● Defining “privilege” and “power”
● Innate vs. earned privileges 
● Examples of privileges 

Part II: Historical 
studies 

● Enslavement: Studying racial privilege of white 
abolitionists 

● The Holocaust: Studying religious privilege of Danish 
Christian citizens 

Part III: Personal 
connections 

● Current events: Ableness, being neurotypical, financial 
privilege

● Examining privilege in our own lives 
● How can we SPEND our privilege to help others? 

Lesson Plan
Objective:
Students will (be 
able to) define 
“privilege” and 
understand that 
privileges come in 
different forms, and 
can be earned, or 
innate. Students will 
be able to identify 
different types of 
privilege, and 
explain how 
privilege can be 
used to help others. 

Hook: Gallery Walk 
● Prep gallery walk posters around the room with the following headings:

○ “What is privilege?”
○ “What is an example of a privilege?” 
○ “How does a person or group of people gain or earn privileges?”
○ “What are examples of privileges that groups of people have earned 

throughout history?”
○ “How are privileges used to help?”
○ “How are privileges used to harm?” 

● (Note: Students studied the concept of “power” in previous unit, and 
completed similar gallery walk answering questions about power.) 

● Distribute markers and give students 10 minutes to walk around the room, 
jotting down their thoughts and responses on the posters. 

Resources 



Comparative Literature Essay
CCSS.ELA-LITERACY.W.4.9

Draw evidence from literary or informational texts to 
support analysis, reflection, and research

Student Reflection 

Unpacking “Power” and “Privilege” Student Outcomes 

Justice and Repair: Bringing DEI full circle 

“We have to talk about liberating minds 
as well as liberating society.”

~ Angela David

Seeking Justice Throughout History

Historical Cases

● Truth and Reconciliation Commission 
(South Africa)

● Truth and Reconciliation Commission 
(Canada)

● Nuremberg Trials (Germany)
● International Criminal Tribunal for 

Rwanda
● Tokyo War Crimes Tribunal (Japan)

Forms of Transitional Justice 

● Institutional reform
● Prosecutions
● Cultural and societal responses
● Reparations
● Reconciliation
● Truth seeking
● Education 



Emphasis on Justice 

After an injustice is 
committed, who 
should be held 
responsible? Those 
who planned it, or 
those who carried it 
out? 

What does justice look 
like in comparison 
with vengeance? 

“Societies have to struggle over how much to acknowledge, 
whether to punish, and how to recover. How to treat the 
continuing presence of perpetrators, and victims, and bystanders, 
after the violence has ended is a central problem, or better put, 
series of problems. A common formulation posits the two dangers 
of wallowing in the past and forgetting it. Too much memory or 
not enough; too much enshrinement of victimhood or insufficient 
memorializing of victims and survivors; too much past or too little 
acknowledgement of the past’s staging of the present; these 
joined dangers accompany not just societies emerging from mass 
violence, but also individuals recovering from trauma.”

~Martha Minow

Working towards justice... 

 “What you permit, you promote. 

What you allow, you encourage. 

What you condone, you own.” 

Thank you!

Contact: 

liz@teachandtransform.org 

www.teachandtransform.org

Instagram/Twitter/Facebook: @teachandtransform


